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CHAPTER I 
BACKGROUND OF THE STUDY 
I. NATURE AND SCOPE OF THE STUDY 
The purpose of this study is to present the results 
of a follow-up study of former pupils at Medway High School 
and from this study to determine some ways to assist in the 
success of those who will leave in the future. 
Reasons for the study. The study arose out of a 
felt need of more specific information concerning our 
former students and through this information to get a 
clearer picture of our educational system. 
Justification for the study: 
1. Medway High School has been in existence for eighty 
years and there has never been a recorded systematic 
follow-up of its former students. 
2. The administration and the faculty of the school 
have seen the need for such a survey and feel that 
it would benefit the school in the future in formu-
lating its administrative policy and shaping its 
educational philosophy. 
3. Two recent surveys of the high school, one by the 
State Department of Education and the other by the 
Education Research Associates Inc., have shown that 
an urgent need for such a study exists. 
4. As the curriculum has undergone only slight change 
in the past, it is felt that such a study would 
focus atten~1on . on some needed changes. 
5. A movement is underfoot for a regional high school 
in Medway, and it is felt that the data of a study 
such as this would be important in guiding public 
opinion. 
6. There are no organized guidance classes or occupa-
tional classes in the school system. Pupils need 
information concerning schools, industry, and family 
life. It is believed that such a study would show 
the need of establishing such courses. 
Scope of the study. The study will include: 
1. The 1946, 1947 1948, and 1949 classes of the Medway 
High School. +hese classes were chosen because they 
best represent a fairly normal period. 
2. The number of students who entered Medway High School 
and the number l'Tho graduated. 
3. The number who transferred to other schools. 
4. The number of pupils who have gone on to degree-
granting .institutions and to what schools they went. 
5. Th~ number who dropped out before graduation and for 
what reasons. 
6. The subjects taken that proved to be of most value. 
7. The subjects taken that proved to be of least· value 
to these students. 
a. The subjects not taken that students wished they had 
taken. 
v 
9. The number of students married and how soon after ~ ~ 
they left school did they marry. 
10. The number of students who went into the service. 
11. What types of employment these students entered. 
12. How these students ' secured their employment. 
13. How many of these former students desire further 
help with their problems. 
14. A list of recommendations that former students con-
tributed with the idea of improving l1edway High 
School. 
II. PROCEDURE 
~ of survey instrument used. A four page inquiry 
f·orm was designed to find out where these students were 
located at present, how many had graduated, what reasons 
did some of these former students have for leaving school 
before graduati.on, their marl tal status, their pre sent 
educational or occupational status, methods that were used 
by these former students to secure employment; and finally, 
these respondents lrere asked to suggest changes in the 
school or the curriculum that they thought would be of 
benefit to the present and future students. (See appendix 
for a copy of this inquiry form.) 
Source of information. School registers for the 
years 1942 through 1949 were consulted and the names of all 
the students enrolled in the classes of 1946, 1947, 1948, 
and 1949 were obtained. 
Methods of procedure. Sample inquiry forms were 
prepared and sent to twelve former students, three from 
each of the classes being surveyed. Since their responses 
were clear and the respondents did not seem to experience 
difficulty in interpreting the questions, the inquiry forms 
were sent to the remaining students who were contacted to 
t ake part i n t he sur vey. 
These i nquiry forms were de livered and collected by 
s tudents who lived near these former s t udent s . If at the 
end of a week the completed forms were not returned, the 
student who had delivered them was asked to follow up his 
first visit. I n a few cases the respondents were contacted 
by telephone, asking for their co-operation in the matter. 
In surveying those students who had left Medway, a 
self-addressed envelope was enclosed along with a form and 
a letter explaining the project and asking for co-operation 
in the matter. If no answer was received at the end of a 
fe w days, a second letter was sent asking the person to get 
the inquiry form back as soon as possible, as 100 per cent 
co-operation would be appreciated. If this second letter 
brought no response, a post card was sent stating that the 
purpose of the study could only be achieved if everyone 
co-operated. 
Returns received. Table I is designed to show the 
number and percentages of the forms sent and returned. Of 
the 1?6 inquiry forms that were sent, 154 were returned, 
giving an 88 per cent response. This response was made 
possible by the persistence and co-operation of the pupils 
___ , 
who helped in gathering the returns and the desire of the 
pupils who answered to help out in the study. 
Student 
Boys 
Girls 
Totals 
TABLE I 
TOTAL QUESTIONNAIRES SENT AND RETURNED 
Forms sent 
number per cent 
76 
100 
176 
43 
57 
100 
. Forms returned 
number per cent 
63 
91 
154 
36 
52 
88 
Data Qn ~ returns. Ommissions of data were noticed 
on thirty-four forms and these ommissions were on the part 
of the form that asked for suggestions as to how Medway High 
School might be improved. It is felt that these ommissions 
did not have a marked effect on the over-all results which 
were representative of the students polled. 
III. DESCRIPTION OF TOWN AND SCHOOL 
Description and location of the town. Medway and 
West Medway are tw·o villages, two miles apart, incorporated 
. ) 5 
as the town of Medway. It is a residential town of about 
3, 750 people located midway, twenty-four miles southlorest 
of Boston, twenty-four miles northwest of Providence, 
Rhode Island, and tl"lenty-four miles southeast of Worcester, 
Massachusetts. 
Occupational status of residents. Many of the resi-
dents are employed in Boston or suburban Boston in many 
different capacities, as professional, semi-professional, 
skilled, and un-skilled workers. Others are employed in 
the three local mills (woolen textiles), shoe shops in 
Medway, Millis, or Milford. Many more also work at the 
Telechron in Ashland, the General Motors in Framingham, or 
at the Draper Corporation in Hopedale as skilled or semi-
skilled workers. 
The Medway school system. Medway has two elementary 
schools, one in each section of the town, each serving the 
first six grades. A combined Junior and high school houses 
approximately three hundred more pupils. The high school 
faculty is composed of five full time high school teachers 
with six others who teach in both the high and Junior high 
school. The administrator serves as both principal of the 
combined school and superintendent of schools. The teacher 
in charge of guidance has three classes daily in addition 
to having charge of the athletics. Several other teachers 
serve .as part time counselors, devoting some time to the 
work of helping pupils solve their educational, personal, 
vocational, and social problems. Two part-time supervisors, 
one for music and one for art, round out the teaching force. 
Rapport in the school. Medway High School is a small 
school, and the relationship between the students and the 
teachers is informal and extremely friendly, much closer 
than it would be in a large system. Rapport is easily 
established and more easily maintained. Most of the 
teachers show a great deal of interest in all the pupils. 
Medway 1 s future school building program. Medway has 
a long range building program under way as the result of 
two surveys recently completed. The present plans call for 
the construction of a new elementary building within the 
next two years. The plans call for a building to take care 
of the present pupils and the anticipated increase. 
A committee is also studying the feasibility of a 
regional high school within the next few years. A new 
elementary school is a definite possibility within two 
1 years,with the possibility of a regional school a little 
more remote at the present writing. 
The school curriculum. The courses of study that a 
school offers is often a major factor in determining whether 
or not students will finish high school or be successful in 
the type of work that they do while attending school. Blake 
Clark1 says: 
Why do students refuse to stay in high school? 
Because, as one educator put it, 11 we are offering them 
a slingshot education in a hydrogen-bomb age." The 
average high school still doles out virtually the same 
course that it did 70 years ago -- one with emphasis on 
preparation for college. Then, only 70,000 persons 
reached secondary schools ea.ch year, most of whom were 
on their way to universities and professional careers. 
Today, with six millions crowding our high schools, only 
one out of four expects to go to college. By adhering 
to an out-da.ted curriculum, most schools are force-
feeding boys and girls information they will never need, 
denying them training for the kinds of jobs they will 
have, and driving them from their desks through sheer 
boredom. 
Where are most opportunities for jobs? .The most 
recent surveys show that we have 191,000 physicians 
compared to 1,500,000 drivers of trucks, taxis and buse s; 
only 13,000 architects but 500,000 carpenters; 185,000 
lawyers but 8,ooo,ooo skilled craftsmen and foremen in I 
industry. Obviously most young people are headed for 
blue-collarL not white-collar, jobs. High school pupils 
labor over atin, study algebra, memorize Milton. Then 
they graduate, to fill gas tanks, sell dry goods or 
groceries, work in factories or beauty parlors. 
It is safe to assume from the above,that if a maxi-
mum of benefit for all is to be reached, a program of 
studies should be made alive to the vital needs of youth 
today. 
Life" , 
1 
Blake Clark, "Denver Schools Connect Learning wit~ 
The Reader's Digest, February 1951, p. 89. 
Content of the present courses. The course of 
studies is introduced to the parents and pupils in the 
following manner: each student is given a booklet describ-
ing the various courses, what each course will prepare for, 
and the essential requirements for graduation. A course of 
study booklet describing the curriculum will be found in 
the appendix. 
CURRICULUM OF THE ¥~DWAY HIGH SCHOOL 
COLLEGE PREPARATORY 
This course is designed for students who are planning 
to enter degree-granting colleges , nursing schools, techni-
cal schools, or state teacher's colleges. 
First Year 
Required. 
English lc 
Algebra 
Eiect i ves 
Latin 1 
French 1 
Gen. Science 
Mech . Drawing 
Anc. History 
Second Year 
Required 
English 2c 
Algebra 2 
Electives 
Latin 2 
French 2 
Spanish 1 
Mech. Draw. 
l4edieval His. 
Biology 
Third Year Fourth Year 
Required Reauired 
English 3c English 4c 
Pl. Geom. Probs. Dem. 
u.s. Hist. 
Chemistry 
or 
Physics 
Electives 
French 3 
Typing 1 
Latin 3-4 
Spanish 1 
Health 
Driver Ed. 
Electives 
Trigonometry 
Solid Geom. 
Chemistry 
Physics 
Latin 3-4 
Typing 1 
French 3 
Driver Ed. 
Pupils who choose this course should consult as soon 
as possible the college catalogue of their choice. 
9 
I 
l 
N.B. For engineering it is advisable to te.ke four years 
of mathematics and two years of mechanical drawing. 
COMMERCIAL COURSE 
The Commercial course of studies does not start 
specializing in the commercial arts until the second year 
when business practice and economic geography are offered. 
One notable weakness in the course is the absence of 
mathematics after the first year. 
First Year 
Required 
English lg 
Civics 
General Math 
Elective 
General Science 
French 1 
Second Year 
Required 
English 2g 
Business Practice 
Commercial Geography 
Elective 
Biology 
Spanish 1 
Medieval History 
French 2 
Third Year 
Required 
English 3g 
U. s. History 
Bookkeeping 1 
Stenography 1 
Typing 1 
Elective 
Spanish 1 
French 3 
Health 
Driver Education 
Fourth Year 
Required 
English 4g 
Problems of Democracy 
Stenography 2 
Typing 2 
Office Practice ! year 
Bookkeeping 2 i year 
Elective 
Driver Education 
,I 
I 
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GENERAL COURSE 
First Year 
Required 
English lg 
Civics 
Shop (boys) 
Home Economics (girls) 
General Math 
Electives 
General Science 
French 1 
Second Year 
Required 
English 2g 
Bus iness Practice 
Home Economics (girls) 
Electives 
Spanish 1 
Mechanical Drawing 
Biology 
Commercial Geography 
Third Ye~ 
Required 
English 3g 
U. s. History 
Electives 
French 2 or 3 
Typing 1 
Spanish 1 
Driver Education 
Bookkeeping 1 
Health 
Chemistry or Physics 
Fourth Year 
Required 
English 4g 
Problems of Democracy 
Electives 
Stenography 2 
Typing 2 
Office Practice 
Chemistry or Physics 
Driver Education 
Math 4 
French 3 
II 
II 
I 11 
CHAPTER II 
REVIEW OF THE LITERATURE 
The significance of the follow-up. Much has been 
written about follow-up studies, their worth to the com-
munity, the school, the administrators, the teachers, the 
counselors, and to the pupils themselves. All phases of 
guidance, vocational, educational, social, and personal, 
could benefit from such a survey. In. a discussion on the 
significance of follow-up it was stated in Occupationa~ 
Adjustments: 1 
The community has set up the schools to serve 
certain social purposes. It is important to the 
community that its schools produce individuals 
capable of making adjustments which successful 
living requires, for it is the adjusted ind.ividual 
who is the effective citizen and the effective 
worker. The community needs both, and it is there-
fore interested to see that the schools, which it 
supports, shall provide the learning experiences, 
through the curriculum and counseling, that will 
aid the pupils, 1) in sensing problems that they 
must adjust to if they are to be successful , 2) in 
developing attitudes and predispositions toward 
action that will prompt them to try to make the 
necessary adjustments, and 3) in assisting them to 
make continuous adjustments that are necessary. 
In addition to the community there are several other 
parties interested in this type of study. 
1 Occupational Education Tour for School Superintend-
ents, Occupational AdJustments, Interim Report, 1938, 
Netional Occupation Conference, 551 Fifth Avenue, New York, 
0.1938, p. 10. 
' ·12 
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The school. The following statement has been made 
relative to follow-up:l 
·The schools must learn more about what happens 
to the pupils after they leave, either by graduation 
or drop-out, because without such information we can 
never be sure that we are offering the right kind of 
training. Admission to courses cannot be planned 
intelligently unless we know approximately how many 
students prepared for particular occupations eventu-
ally enter these occupations. We should know those 
trained for particular jobs are better than those 
that received no special job preparation. 
The counselor. Fitch in his book says: 2 
Follow-up has two main objectives; first, to find 
out whether the counselor can be of any further 
assistance, and second, to obtain a measure of valid-
ity of counseling methods used. 
The teacher. Lomax is quoted as saying:3 
It is vitally essential, of course, for a teacher 
to knO'tiiT thoroughly what he teaches, but he can never 
kno~T the true values of what he teaches until he 
really knows what happens to the instruction in the 
lives of his students both while they remain in 
school and after they have left school. 
1 Report of the Joint Committee of the Board of 
Education and the Board of Superintendents, Vocational and 
Practical Arts Education in the New York City Schools, The 
Board of Education, City of New York, 1942, p. 59. 
2 Fitch, John H., Vocational Guidance iri Action, 
New York: Columbia Press, 1935, p. 61. 
3 Lomax, Pauls., "Surveying Your Graduates and 
Drop-outs 11 , The Journal of Business Education, May 1937, 
p. 7. 
The pupil. It has been said: 
1 A follow-up program can be of worth to the 
pupils still in school, especially if they have 
some part in the program. One can learn from 
the experiences of others. High school students 
are f ully as likely to heed the suggestions of 
those who have just preceded them as to heed to 
the suggestions of their tee.chers. Interestingly 
enough, the r esults from follow-up programs fre-
que nt ly show that most of the advice given by the 
graduate s i s very worth while. 
The need of the follow-YQ. There is still a definite 
respons i bili ty that binds the school to its former students. 
2 Lee makes t he point when he says: 
Many students are dropping out (of school) 
to go to work. Now as never before, we need a 
careful follow-up of these students. We need 
to know what is happening to them, how they are 
gett i ng along on their abilities, and what the 
s chool can do to help them. The school 1 s respon-
sibil ity does not end when they inform us that 
they are leaving. This follow-up needs to be 
systematic and definite. Many schools do not 
even know what has happened to the student when 
he leaves school. 
1 Shirley Hamrin and Clifford Erickson, Guidance in 
Secondary School, New York: D. Appleton-Century Company 
1939, p. 321. 
2 J. Murray Lee, 11 Gearing the Curriculum to War Time 
Needs, 11 Washington Education Journal, XXI (April 1942) 
p. 160. 
14 
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Mennes1 further emphasizes the point when he states: 
There is a growing importance of research as 
a function of the guidance program. Studies 
should be made of the needs and characteristics 
of the pupils, of their plans for the future, 
of the experience patterns of pupils leaving 
the school, and many other such areas of study. 
This research should be funneled back to the 
entire staff so that they may consider methods 
of improving the school's services. 
From the above it can be seen that many groups are 
concerned with a follow-up study and that many benefits 
can be derived from such a study. 
One of the best methods of evaluating an educational 
system is to examine the end-product of the school--the 
pupil. The follow-up may be utilized for this purpose 
since the problems and the experiences of the pupils will 
furnish much factual material that can be used to assist 
those who are now students or who will eventually become 
members of the school. 
1 Arthur Mennes · 11 What are the Current Trends in 
Guidance Services for Modern Youth 11 , The Bulletin of the 
National Association of Secondarx-SchOOl Principal~ ---
33:160, May 1949. 
1h 
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The value of the follow-up. On the value of the 
follow-up in the revision of the curriculum Brewsterl and 
others have made the follo~ring observation: 
A school may determine its success, also, by 
examining its product. The school mar. ascertain 
the cause of its 11 crop failures" and 'unmarketable 
crops" by evaluating its curriculum, instructional 
service, and guidance practices in the light of the 
findings revealed by the records of the school-
leavers, and make the necessary changes and modifi-
cations. 
Lefever2 has stated this regarding follow-up: 
Returns from follow-up studies should prove a 
source of valuable information in connection to the 
curriculum revision. Too often graduation is com-
parable to the pioneer days when hardy men sailed 
to China, Alaska, or some other far-off port. We. 
frequently hear no more from the graduate unless 
perchance he returns later "laden with silk or 
gold11 • Few meet with the distinguished success, 
and others are not heard of at all. The public 
point s with pride to its successful members; but 
if it were in possession of a total picture of the 
adjustments of its school graduates, it might view 
with alarm the policies and procedures of the school. 
Secondary schools are greatly in need of accurate 
i nfo r mat i on concerning the vocational avenues which 
student s follow from graduation to whatever economic 
and social stetion in life they might finally attain. 
They should at least be in possession of data con-
cerning the student's experiences during the five 
or six years following graduation. If counselors 
were able to anticipate what experiences lie ahead, 
1 Brewster Royce E., and Franklin Zeran, "Techniques 
of the Follow-up Study of School-leavers 11 , Misc. 3038, 
Division of Occupational Information and Guidance Service, 
U. s. Office of Education, Washington, D.C. 
2 Lefever, D. Welty, Archie M. Turrell, and Henry 
Weitzel, Principles and Techniques of Guidance, Ne't'i York: 
Ronald Press, 1941, p. 453. 
such information would be helpful in dealing with 
students still in school. 
A knowledge of the activities of the graduates 
for several years subsequent to leaving school 
might reveal the types of information and skills 
tha t are useful immediately upon graduation. 
Disadvantages of the follow-up studies. According 
to Jonesl some of the disadvantages of the follow-up are 
the cost and time that is consumed in studies of this type. 
In spite of these disadvantages these types of studies are 
continuing to grow. Erickson2 is quoted concerning the 
follow-up : 
No other technique has been devised that will 
enabl e a school to evalua te its efforts of the past 
and to plan for each pupil currently in school the 
kinde of training best adapted to his abilities and 
in the amount calculated to develop his maximum 
usefulness to himself, his community, and society. 
In the absence of a continuous follow-up study of 
former pupils, the school fails to measure the 
adapt ability of curricula and the e f fec t iveness of 
guidance activities to the needs of the individual 
pupil . 
From the above it is clear t hat the foll ow-up has a 
definite pl ace i n the educational program. 
1 Arthur J. Jones, Principles -of Guidance, Ne w York: 
McGraw-Hill Comp any, 1934, pp. 359-360. 
2 Clifford E. Erickson , Glenn E. Smith Organization ~ Admi nistra tion of Guidance Services, New York: McGraw-
Hill Book Company Inc., 1947, pp. 120-121. 
I 
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CHAPTER III 
PERSONAL INFORMATION 
The scope of the chapter. This chapter will report 
findings of the study with respect to where these former 
students are now located, how many are married, how soon 
after they left school that they married, and how many of 
these former students desired conferences with competent 
persons. Certain recommendations will be made based on the 
findings of the chapter. 
Geographic distribution of these former pupils. If 
the school's training in general living is to be evaluated, 
we need look no further than to the type of citizen that we 
have trained. If these former students can apply their 
learning to practical living and to adjustments in their 
community we can say that one of the basic functions of 
education has been met. It is thus important to know where 
our former students have located. Table II is designed to 
show this. 
1A 
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TABLE II 
GEOGRAPHIC DISTRIBUTION OF THE STUDENTS SURVEYED 
Place of residence Number Per cent 
Medway 
Towns in radius of 15 miles 
131 
11 
85 
7 
Other towns in Massachusetts 
Out of state 
7 
5 
5 
3 
Total 154 100 
Table II indicates that 85 per cent of the students 
surveyed still live in Medway, eleven or 7 per cent, have 
taken homes less than fifteen miles away, seven of the eleve 
having moved because of marriage. Only five students have 
moved out of the state. In each of these cases, matrimony 
was the reason for leaving the state. 
The following reasons might be established for local 
residence: 
1. Many of the respondents are still quite young and 
have not as yet become occupationally established. 
2. Others are still students commuting to schools of 
higher education. 
3. Several have accepted jobs within easy commuting 
distance of Medway. 
19 
11 2f.l 
==-= -=--=-==-==--===--=-=-___jio==---=--=--=-=-=-~-
As a result, Medway High School can keep a much closer con-
tact with her leavers and through them to get a clearer 
evaluation of the school curriculum and how their education 
at Medway has fitted them to meet the many needs of youth. 
Because of the relatively small number to survey, 
employers could easily be polled to determine the type of 
training that the employers wished their employees had 
received. 
Marital status of those surveyed. If a school is to 
help educate for all phases of living, it should know how 
many of its former students marry, and how soon after t hey 
leave school that they marry. 
This survey includes all those who have been away 
from school for the past seven yee.rs (drop-outs) as well 
as those who graduated, a little more than a year ago. 
Table I I I is designed to show how many are married and how 
soon after they left school that these students married. 
TABLE III 
MARITAL STATUS OF THE 154 GRADUATES AND 
NON-GRADUATES SURVEY£D 
Former 
students 
Married 
number per cent 
How soon after leaving school 
1 yr. 2 yrs. 3 yrs. 4 yrs. 
Boys 
Gir ls 
Total 
veyed, 
11 per 
after 
7 
26 
33 
11 
28 .. 5 
39.5 
0 
5 
5 
Table III shows that of 
t'tventy-six, or 28.5 per 
2 
8 
10 
these 
cent, 
3 
10 
13 
former 
of the 
2 
3 
5 
students sur-
girls and 
cent of the boys were married within four years 
leaving high school. 
Because a large number of these former students will 
eventually marry, and Table III shows that 28.5 per cent of 
the girls surveyed and 11 per cent of the boys, who answe red 
the inquiry form, were married within four years after 
leaving school, it seems that the development of a balanced 
program of education for family living should be considered. 
Courses should be established for all girls that include 
cooking, sewing, budgeting, home nursing, child 
development, home management, along 1-rith vocational 
education and other areas related to family life. Through-
21_ 
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out, emphasis should be provided with development of skills 
in getting along with others. 
If many of these practical subjects were included 
in the curriculum, the words of Norman Smith would take 
on a more significant meaning. Smith1 says: 
Since the end of the war there have been many 
serious and important steps taken by the secondary 
schools of the country to resurvey their aims and to 
revise their curricular in the light of the postwar 
world. It has been said that many of our secondary-
school students receive an obsolete education and that 
of our approximately seven million boys and girls 
attending secondary schools, most of them do not 
receive the education that will prepare them for life. 
A study commission of the United Stat~Office of . 
Education has proposed that such courses as training 
in job hunting, budgeting, and the like be introduced 
into the high-school curricula in order that boys and 
girls be prepared for the exegencies of life as they 
will find it when they are released from the trials 
of their formal education. 
In some cases surveys made by independent second-
ary schools since the war have come to the same con-
clusions. That is, that we must train our youth for 
life as they will find it. It is the most futile, 
though commendable, hope of the intelligently run 
college-preparatory school to combine education for 
life with the fundamentals of miscellaneous knowledge 
required for college admission. 
1 Norman C. Smith, 11 A Challenge to Educators 11 The 
Bulletin of the National Association of Secondary-SchOOl 
Principal~ 34:171, May 1950, p. 141.--
The desire ~personal interviews. These former 
pupils were asked if they would like to discuss any of their 
problems with a competent person. Perhaps the question in 
the survey was not properly understood. If the question had 
specified vocational, educational, or personal conference, 
the answers might have been different. The question might 
have received different responses also if the respondents 
had known that there were facilities for handling these prob-
lems. Many of these former students were not aware at the 
time of the survey, that there were such facilities. Also at 
the time of the survey there were me.ny students still in 
school, beyond high school, and they were getting counseling 
in these schools. The number replying is listed in Table IV •. 
TABLE IV 
NUMBER AND PERCENTAGE OF THESE FORMER STUDENTS 
DESIRING AN INTERVIEW 
Interview Boys Girls 
Yes 1? 5 
No 24 ?1 
Not answering ' 22 15 
Total 63 91 
Number 
22 
95 
3? 
154 
Per cent 
14 
62 
24 
100 
t l 2!1 
Table IV shows that only 14 per cent of those reply-
ing wished an interview. However it is significant that the 
percentage of boys desiring an interview was much greater 
than the percentage of girls desiring the interview. 
Sixty-two per cent of the pupils did not wish an interview, 
and again,the girls did not wish the interview almost three 
to one. 
\' 24 
CHAPTER IV 
EDUCATIONAL STATUS OF STUDENTS SURVEYED 
The scone of the chapter. This chapter will report 
findings of the study with respect to the education of these 
former s t udents. The study is designed to show the courses 
pursued by the gradua.te s and non-graduates, reasons why the 
non-graduates left school, the post high school education 
of both graduates and non-graduates, the subjects rated most 
valuable , and those rated least valuable by these former 
students . These former students were also polled concerning 
subjects that they wished they had studied. 
In so far as possible, this information was taken 
directly from the available school records. The reas ons 
for leaving school and the post-educational records a long 
with the opinions of subject were taken from the inquiry 
form. 
While records are more reliable, the information 
obtained from the inquiry form is very valuable as a guide, 
as the students' opinions are not usually found in the 
school records. 
However, c are must be used in interpreting this in-
formation as students tend to forget much about the courses 
that they have studied. They might be holding back the 
real re asons for leaving school, or several reasons might 
. 2~ 
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have contributed to the leaving, with only one reason being 
reported. 
Caution must be used in passing judgment on these 
data, as many of these former students have not been out of 
school long enough to know which subjects will actually 
prove to be beneficial to them in the future. It is felt, 
however, that the replies will contribute a great deal to 
the study even though some of the answers may have been 
influenced by personal feeling and hence are not as reliable 
as records. 
The number of pupils enrolled. Table V below indi-
cates the number of pupils enrolled in Medway High School 
by grades during the years surveyed. 
TABLE V 
l NUMBER OF PUPILS ENROLLED IN MEDWAY HIGH SCHOOL BY 
GRADES DURING THE YEARS 1946, 194? , 1948, 1949 
Grades 1946 194? 1948 1949 Total 
Ninth 56 50 56 39 201 
1 Two Hundred and Thirty-six Annual Town Report, 
Town of 1~edway, Me.ssachusetts, Sentinel Press, Inc., 
Franklin, Mass., 1949. 
I' 2h 
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TABLE V (continued) 
NUl~BER OF PUPILS ENROLLED IN MEmiAY HIGH SCHOOL BY 
GRADES DURING THE YEARS 1946, 1947, 1948, 1949 
Grades 1946 1947 1948 1949 Total 
Tenth 44 
Eleventh 43 
Twelfth 39 
Total drop-outs 17 
44 
37 
38 
12 
47 
49 
46 
10 
35 
35 
31 
8 
170 
164 
154 
47 
Table V, taken from the town report for the year 
ending December- 31, 1948, shows that 201 students started 
in the ninth grades in the classes surveyed. There was a 
loss of forty-seven recorded, the greatest number, thirty-
one, occurring between the ninth and tenth grades; eight 
students left between the tenth and eleventh grades, while 
two were added during the same period. Ten more dropped 
out between the eleventh and twelfth grades while one was 
added to the class of 1947 during the same period. The 
records show that 154 students graduated in the classes 
surveyed. 
The above would seem to indicate that the critical 
period was between the ninth and tenth grades. The school 
should have a definite program for orientation and school 
===~-----
adjustment to help these students through this critical 
period. 
Table VI, taken from the school records, shows that 
of the 201 students enrolled, 154, or 77 per cent, gradu-
ated. Forty-seven pupils, or 23 per cent, dropped out 
before completing requirements for their diplomas. 
TABLE VI 
THE NUMBER AND PERCENTAGES OF STUDENTS WHO WERE 
ENROLLED IN MEDWAY HIGH SCHOOL AND WHO 
GRADUATED IN THE CLASSES SURVEYED 
Total 
Students Number Per cent number per 
Graduates 
Boys 59 38 
Girls 95 62 
154 
Non-Graduates 
Boys 32 68 
Girls 15 32 
47 
Total 201 
cent 
77 
23 
100 
Table VI sho,vs that of the 201 students enrolled in 
Med1.;ray High School during the years surveyed, 154, or 
77 per cent, graduated. The table also shows that of the 
forty-seven who dropped out, thirty-two, or 68 per cent, 
were boys, while only fifteen, or 32 per cent, were girls. 
This would seem to indicate that Medway is not offering 
subjects that would encourage these boys to remain in school. 
This, combined with the fact that most of the drop-outs 
were enrolled in the general course at the time of leaving, 
would indicate the necessity of revising the general course. 
The number of students who left Medway High School 
before graduation. The number of students who leave school 
before graduation is meaningful and should be the concern 
of the school, especially when the leaving is related. to 
the reasons for withdrawal. In .this survey the number who 
left school before graduation was obtained as far as possible 
directly from the school records. The reasons for with-
drawal of a personal nature were taken from the inquiry form, 
Table VII lists the reasons why the forty-seven drop-outs in 
the classes surveyed terminated their relations with Medway 
High School. 
~ -- -""'---== =-=-==-~===-== ====~-========--
TABLE VII 
THE YEARS IN WHICH THESE FORMER STUDENTS LEFT J.vf.EDWAY 
HIGH SCHOOL AND THEIR REASONS FOR LEAVING 
Reason given 
Transferred to 
other schools 
Moved to other 
towns 
State wards 
Financial rieed 
Lack of i nterest 
Entered service 
Married 
Deceased 
Other re aeons 
Total 
Number 
12 
10 
6 
6 
5 
4 
1 
1 
2 
47 
9 
10 
6 
5 
2 
3 
3 
2 
31 
Grade left 
10 11 12 
2 
2 
1 
1 
6 
2 
2 
2 
1 
1 
8 
1 
1 
2 
Per cent 
25 
21 
13 
13 
11 
9 
2 
2 
4 
100 
Table VII indicates that twelve, or 25 per cent, of 
the drop-outs left Medway High School because they trans-
ferred to other schools, eight of these going to St. Mary's 
Academy in Milford, Massachusetts. When questioned why they 
left Med\,.ray they gave as the reason that they wanted a 
Catholic school education. However, an examination of the 
;i 30 
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records of these transfers showed that three ~~re failing, 
and one said that he couldn't get along with some of the 
teachers. 
Of the other drop-outs, two went to Norfolk County 
Agricultural school in Walpole to study farming, one went 
to Dean Academy, and one to the Peabody Trade School in 
Norwood to study dress-making. 
Ten, or 21 per cent, dropped out because their 
families moved to other to~rns; six, or 13 per cent, were 
state wards and changed homes while in Medway High School, 
necessitating their leaving. Four, or 9 per cent, went into 
the service, one of the four leaving in his senior year when 
he learned that he was not going to graduate. 
Six, or 13 per cent, gave financial need as their 
reasons for leaving, while five, or 11 per cent, listed lack 
of interest as the cause. Four of these five had below 
passing grades at the time of their withdrawal. It was not 
·1 possible to determine whether these marks were due to lack 
of interest in the subject matter or due to the teachers 
who might have failed to take into consideration the indi- · 
vidual differences in abilities of these pupils. 
One left to marry, and one died during the school 
year. Two others ga.ve personal reasons for leaving school, 
each important individually but not as a part of the survey. 
No attempt was made to follow up the pupils who had 
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moved, as most of them left no forwarding addresses. 
i- ~ 
Neithe 
was there any attempt to follow up the state wards, as most 
of them had spent only a few months in Medway before moving 
on to another home and school. 
With an efficient guidance program in operation, 
these drop-outs could have had a terminal interview and a 
great deal of desirable information could have been gathered 
concerning the curriculum and facts relative to the issue. 
With sixteen of the forty-seven not being contacted 
because their whereabouts l'lere not known, and with one 
deceased, a total of twenty-one of thirty, or approximately 
70 per cent, answered the inquiry form. It is felt that 
this sampling of drop-outs is significant. 
Distribution of these former students £z courses. 
Medway High School offers a limited program of studies which 
is typical of a small high school. This program is divided 
into three courses, the college preparatory, the commercial, 
e.nd the general course. However, there is elasticity in the 
program so that a student is able to take a combination of 
courses if his vocational choice so dictates, and if the 
election of the required course is met. The information for 
this part of the survey was taken from the permanent school 
records of the school. 
Table VIII is designed to show the courses studied 
by these former pupils. 
I 
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TABLE VIII 
COURSE DISTRIBUTION OF FORMER STUDENTS SURVEYED 
Course Graduates Non-Graduates 
number per cent number per cent 
Combination of 
courses 47 35 3 14 
College preparatory 34 26 4* 19 
Commercial 34 26 1 5 
General 18 13 13 62 
Total 133 100 21 100 
*Transferred to other schools. 
Table VIII shows that of the graduates, forty-seven, 
or. 35 per cent, were not enrolled in any definite course but 
were taking a combination of courses. Ma.ny of the students 
enrolled in the college preparatory courses for two years 
and then changed to the commercial course. There were 
thirty-four pupils, or 26 per cent, enrolled in the college 
preparatory course. The commercial course also had thirty-
four pupils enrolled, and this also accounted for 26 per 
cent of the students. Fifty-two per cent of the school 
popula~ion was enrolled in these courses. 
Only one drop-out was enrolled in the commercial 
course, while the college preparatory lost four, all four 
transferring to other schools. It would seem that students 
who enroll in the college preparatory or commercial course 
are more likely to complete their high school training. 
These pupils have in many cases established vocational and 
educational objectives. 
Eighteen, or 13 per cent, graduated in the general 
course. It is noteworthy that 13 pupils, or 62 per cent, of 
the drop-outs surveyed were enrolled in the general course. 
A course in occupational information, or an opportunity to 
study the world of work, would have helped these pupils 
before they left school or might have encouraged them to 
finish their formal education. 
Post high school education of these former pupils. 
Medway High School students attend many different types of 
schools after leaving Medway. Among those surveyed, thirty-
one students attended four-year,degree-granting institutions. 
Almost half of the remaining group attended schools in which 
the academic work was completed in three years or less. 
i ~4 
TABLE IX 
TYPES OF SCHOOLS ATTENDED BY STUDENTS SURVEYED 
Type of school 
Degree-granting colleges 
and universities 
Private business schools 
Nursing schools 
Vocational and 
trade schools 
Schools of art 
Technical schools 
Preparatory schools 
Religious schools 
Total 
Number 
31 
13 
11 
10 
5 
5 
4 
2 
81 
Per cent 
20 
8.5 
7.2 
6.5 
3.2 
3.2 
2.6 
1.3 
52.6 
Table IX is meaningful because it sh01•!S that of the 
154 students surveyed, 52.6 (eighty-one students) continued 
their education. The largest group, 21 per cent, went on to 
degree-granting schools. Of the remaining, forty-six stu-
dents, or 30 per cent, enrolled in schools that prepared the 
for specific vocations, while four of the remainder went on 
to preparatory school. 
II I I ~~ 
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Schools attended ~ students surveyed. Medway High 
School has the state certificate privilege and has prepared 
students that have been accepted by the following accredited 
colleges and approved schools. Table X shows these schools . 
TABLE X 
SCHOOLS AND NUMBER OF FORVmR STUDENTS ATTENDING 
Type and na.me of institution Number attending 
Massachusetts four-year, 
degree-granting colleges 
Boston University 6 
Boston College 3 
Regis College 2 
Bridgewater State Teacher's College 2 
Framingham State Teacher's College 3 
Fitchburg State Teacher's College 1 
Suffolk University 2 
University of Massachusetts 2 
Holy Cross College 1 
Northeastern University 1 
Tufts College 1 
Out-of-state colleges 
Harding College, Arkansas 
Ne\i York University, Ne1-r York 
Norwich University, Vermont 
Rhode Island State University± 
Kingston, R. • 
William Penn College, Kansas 
University of Texas, Texas 
University of Los Angeles, California 
Total attending four-year, degree-granting 
colleges 
1 
1 
1 
1 
1 
1 
1 
31 
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TABLE X (continued) 
SCHOOLS AND NUMBER OF FORMER STUDENTS ATTENDING 
Type and name of institution Number attending 
Private business schools 
Burdett College 4 
Fay School 4 
South Middlesex Secretarial School 2 
Chandler Secretarial School 1 
Katherine Gibbs 1 
Stratford Medical Secretarial School 1 
Total attending business schools 13 
Schools of nursing 
Boston City Hospital 
Framingham Union Hospital 
St. Elizabeth1 s School of Nursing 
Burbank Hospital 
Beth Israel School of Nursing 
Hospital and Convalescent Home, 
Wellesley 
Milford Hospital, School of Nursing 
New England Baptist 
Total attending schools of nursing 
Vocational and trade schools 
2 
2 
2 
1 
1 
1 
1 
1 
Norfolk County Agricultural School 2 
Boston Dispensary 1 
Fanny Farmer School of Cookery 1 
Massachusetts School of Pharmacy 1 
Massachusetts School of Physiotherapy 1 
Peabody School 1 
Stockbridge School of Agriculture 1 
Brookline Trade School 1 
Boston Trade School 1 
11 
Total attending vocational and trade schools 10 
I; ~7 
TABLE X ( c.ontinued) 
SCHOOLS AND NUMBER OF FORMER STUDENTS ATTENDING 
Type and name of institution 
Schools of art 
Massachusetts School of Art 
Pratt Institute, Brooklyn, N. Y. 
Vesper George 
Total attending art schools 
Technical schools 
Massachusetts School of Radio 
Coyne Electrical School 
Draper's Apprentice School 
Vitale School of Photography 
Total attending technical schools 
Preparat ory schools 
Dean Academy 
Newman Preparatory 
Total attending preparatory schools 
Religious schools 
St. Johns Seminary 
St. Joseph's Convent, Framingham 
Total attending religious schools 
Total at tending school after high school 
Number attending 
3 
1 
1 
2 
1 
1 
1 
3 
1 
1 
1 
5 
5 
4 
2 
81 
Table X reveals that forty-eight students, or 
59 per cent, who went on to further their education 
j ~q 
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attended schools in the Boston area; twenty-nine, or 
30 per cent, went to other schools in Massachusetts; while 
nine, or 10 per cent, enrolled in schools outside of the 
state. The fact that Medway is within easy commuting dis-
tance of Boston, which offers educational opportunities in 
most every occupational area, probably explains why so many 
of these former students have been able to continue their 
education. 
The relationship between post high school activity 
and high school training. Table XI is designed to show that 
there is a definite relationship bet,~en post high school 
activity and high school training. 
TABLE XI 
THE POST-EDUCATIONAL ACTIVITIES OF THE STUDENTS 
SURVEYED IN THE VARIOUS COURSES 
--
Type of Courses studied in 
school College Business Combination General 
Four year 
colleges 18 13 
Schools of 
nursing 5 6 
Business 
schools 3 5 5 
Art schools 4 1 
Technical 
schools 1 4 
Preparatory 
schools 4 
Religious 
schools 2 
Vocational and 
trade schools 8 2 
Total 31 5 43 2 
,; 40 
·====~L~==-=--
Total 
31 
11 
13 
5 
5 
4 
2 
10 
81 
Table XI shows that of the thirty-four students who 
studied in the college preparatory course, eighteen went on 
to four-year, degree-granting colleges; and four went to 
art schools, which also grant degrees. Nine were enrolled 
in non-degree granting schools. The other three persons 
who studied in this course were employed as un-skilled 
workers. 
The commercial course is the only purely vocational 
course offered at Medway High School. Five pupils who 
studi ed in this course went on to business schools for fur-
ther training. Twenty of the students enrolled in this 
course went to work directly in the field for which they 
were trained. The remaining nine were employed in some 
field of work other than the one for which they were traine 
In brief, 26 per cent of the students surveyed were 
enrolled in the commercial course. There is only one full-
time teacher to work with these people in this course, hence 
it would be wise to investigate the possibility of enlarging 
the commercial curriculum and increasing the staff so that 
more pupils could be more adequately prepared in this voca-
tional area. 
From the above it also becomes evident that educa-
tional counseling is a must if the pupils are to get the 
optimum of training from their high school courses. 
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Subjects listed y most valuable. One "tTay to judge 
the efficiency of a program offered in a school is to poll 
the former pupils on the subjects that have been of most 
value and of least value to them. However, these results 
are based on opinions and the following limitations should 
be considered in the analysis: 
1. Was the teacher or the subject uppermost in the 
mind of the pupil when he was .making the choice? 
2. Was the question answered from a purely vocational 
point of view? 
3. Since the survey is recent, many of these pupils 
have not yet had the opportunity to put the value 
of these subjects to the test of actual experience. 
The conclusions, however, are of value in guiding 
those who undertake curriculum revision. It is well to note 
that in polling pupils on ways to improve the courses 
offered in the school, many answers showed that more stress 
was needed on the subjects that were voted most useful. 
Table XII, while it might have the above weaknesses, 
shows that 106 pupils, or 76 per cent, of those surveyed 
rated English the most useful. Other . subjects rated most 
highly ~rere typing, biology, algebra, general mathematics, 
stenography, bookkeeping, and business practice. This seems 
to indicate that students rate most highly those subjects 
that relate to specific skills required in vocations. 
I 
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TABLE XII 
SUBJECTS LISTED AS MOST USEFUL BY THE 154 PUPILS 
SURVEYED 
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While Table XII is significant in its results, 
another point worthy of note is that the number and percent-
age of students reporting a subject as most valuable should 
also be concerned with the number of pupils taking the 
subject. All students do not have the opportunity nor the 
desire t o study all courses and therefore are not qualified 
to judge those subjects not studied. 
However, the section is significant as in most cases 
the subjects listed were taken by more than one half of the 
students. A few exceptions were radio, office practice, 
Spanish, physics, advanced mathematics, stenography, and 
bookkeeping. 
Sub.lects listed as least valuable .:Qx students ~­
veyed. Most of the subjects that were found low in the lis 
of subjects considered most valuable were found high in the 
list of subjects considered least valuable. Again the limi 
tations that were mentioned above should be stressed. 
Table XIII is designed to show the subjects rated 
least valuable by the students surveyed. 
I 
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TABLE XIII 
SUBJECTS RATED AS LEAST VALUABLE BY THE STUDENTS SURVETBD 
~~~~----~-=-=-~~--==~~~~-==========-=·~~=-================~====== 
Table XIII shows that ancient history was listed as 
the subject that proved least valuable. Art, music, French, 
algebra, and plane geometry were also high on the list. It 
is also noticed that ancient history, music, and art were 
also found low on the list of subjects that were considered 
most useful. Eighteen per cent rated French as least valu-
able, while 16 per cent rated it most valuable. Radio was 
rated most valuable by seventeen pupils, while it was rated 
least valuable by seven. Most of the pupils rating it 
highly found it useful when they went into the service. In 
the case of domestic science, twenty pupils rated it most 
valuable, while eight rated it least valuable. The number 
taking these subjects was far fewer than those taking 
Engl ish and American history and this should be considered 
in the final analysis. 
Most of the subjects rated most valuable pertain to 
preparation for specific vocations, while the nature of the 
subjects rated of least value are academic~ A person's 
status at the time of the survey would influence his choice 
which might change if his status changed. Also many student 
have not as yet made direct use of these subjects, hence 
their opinions might change in a few years. This points up 
a need that teachers must stress every day uses of the sub-
jects that they teach, thereby getting a more realistic pic-
I 
ture of how this subject fits into the various phases of 
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Subjects that students wished that they had studied. 
The surveyed students were asked to list the subjects that 
they wished they had studied. The list is shown in 
Table XIV and is as interesting as it is impressive. 
TABLE XIV 
SUBJECTS THAT STUDENTS WISHED THAT THEY HAD TAKEN 
Subject Number Subject Number 
Bookkeeping I 12 Business machines 4 
Typing I ll Latin 4 
Bookkeeping II 9 Business practice 3 
Stenography 8 Geometry 3 
Mechanical dra\'r. 8 Trigonometry 3 
Chemistry ? vlorld history 3 
Physics ? Art 2 
Algebra I 6 Ancient history 2 
Gym classes 6 General science 2 
Public speaking 6 German 2 
French I 5 French speaking 
classes 2 
Biology 5 
Mechanics 2 
Practical nursing 5 
Music theory 2 
Woodworking 5 
Office practice 2 
Algebra II 4 
----· 
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TABLE XIV {continued) 
SUBJECTS THAT STUDENTS WISHED THAT THEY HAD TAKEN 
Subject Number 
Problems of dem. 2 
Psychology 
Spanish II 
2 
2 
Arts and crafts 1 · 
Junior accounting 1 
Economic geography 1 
Anatomy 
Economics 
Genetics 
1 
1 
1 
Full year of govt. 1 
General living 
French II 
Italian 
1 
1 
1 
Subject Number 
Geography (physical 
and cultural) 1 
Marriage 1 
More mathematics 1 
Mechanical trades 1 
Music appreciation 1 
Preparation for 
college examinations 1 
Personality 1 
Russian 1 
Sex 
Solid geometry 
Typing II 
1 
1 
1 
Vocational agriculture 1 
----·- ----
It is interesting to note that the first eight sub-
jects listed are of a voc ational nature. Because of the 
large number of students reporting that they preferred sub-
jects that were offered, but not studied, is a good reason 
for enlarging the present guidance program to correct the 
hit and miss procedure of the past. 
Table XIV suggests many different viewpoints on 
educational needs that have not been met. Such a list is 
a good place to start when the question of curriculum 
revision is to be undertaken. 
It is not practical to teach many of the subjects 
listed, in high school, as they are beyond the scope of 
secondary school education. Many of the subjects listed 
were probably passing whims of these students. 
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CHAPTER V 
OCCUPATIONAL STATUS OF FO~ffiR STUDENTS 
Scope of the chapter. This chapter will report the 
findings of the study with respect to the number of former 
students employed on a full time basis, what types of jobs 
have been held by these students, what means were used by 
these students to obtain employment, how many different jobs 
have been -held, and what reasons were given by these stu-
dents for changing jobs. 
It is hoped that by an analysis of the above data a 
clearer picture can be obtained of what has happened to 
these former Medway High School students, and from these 
data certain constructive suggestions will be forthcoming. 
The importance of occupational data. A school must 
be aware of what problems its former students are facing if 
it is going to assist those who are presently enrolled at 
the school, and who will be leaving in the near future. In 
describing the importance of follow-up data, Meyersl said: 
Surely youth deserves as much consideration 
on the part of the social institution which pre-
pares them to function in an adult society especi-
ally when it is realized that the first few years 
of this functioning really contributes enormously 
1 George Meyers, Principles and Techniques of Voca-
tional Guidance, New York, McGraw-Hill Book Company, Inc., 
1941' p . 314. 
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to the very process of educe.tion which the schools 
have been fostering in these same youths. Ultimately 
the schools must be expected to go to great pains 
and expense in order to perform a comprehensive fol-
low-up service of their product. This service will 
no doubt concern itself with other aspects of life 
as well as with vocational adjustments. 
By following up these pupils we can analyze their 
occupational preparation by review·ing how this preparation 
has fitted them for their occupational choices. These data 
can be studied with the aim of improving the occupational 
preparation wherever it is necessary. 
The number of former students ~ employed. For a 
majority of Americans, high school is the last educational 
stop. These people will go to work directly in industry 
without further training. A function of the school is to 
prepare its pupils to meet the many problems they will face 
as they enter this new experience. Many schools are meeting 
this challenge and if the curriculum at Med1.;ay is to follo't..r 
the recognized trend, its first step should be to know where 
and at what work its former students are now employed. 
Table XV is designed to sho~r the employment status 
of these former pupils. 
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TABLE XV 
EMPLOY1<1ENT STATUS OF FOffi1ER PUPILS SURVEYED 
Pre sent Status 
Per 
Boys cent 
Per Total Per 
Gir.ls cent number cent 
Employed 
Student s 
Housewife employed 
outside the home 
Service 
Housewife 
Unemployed and 
seeking work 
Patient 
Total 
32 
17 
11 
2 
54 
27 
17 
2 
62 100 
43 
22 
20 
6 
1 
92 
47 
23 
22 
7 
1 
100 
75 
39 
20 
11 
6 
2 
1 
154 
49 
25 
13 
7 
4 
1 
1 
100 
Table XV indicates that 54 per cent of the boys and 
47 per cent of the girls, or 49 per cent of these former 
students, are presently employed, most of them directly 
after leaving high school. 
Thirteen per cent are married and employed outside 
of the home with another 4 per cent already established as 
homemakers. Many more will eventually marry. 
Eleven, or 7 per cent, (all boys) went into the 
service, most of them to use the service to enrich their · 
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education. Only two were unemployed but both vrere awaiting 
jobs. 
From the above figures it would appear that if the 
high school is to adequately prepare these students for 
future living, the curriculum should be enriched so that 
inf'ormation concerning job information, orientation, under-
standing labor laws, and related topics could be presented. 
This information will eventually be used by those presently 
classified as students. 
Another concern of the school should be to educate 
all the girls in household arts and other related subjects. 
Of all the girls polled, only a small number had taken domes-
tic science with no chance of getting more than one year's 
training in the subject. 
Classification of Jobs taken ~ former students. 
Table XVI, based on the Dictionary of Occupational Titles, 
represents the types of work engaged in by the respondents. 
One of the weaknesses of the section is that the sampling 
takes in such a small number and is of such a recent group. 
A sampling taken of the same group ten years hence would 
probably show a much different occupational grouping. 
r.: f") 
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TABLE XVI 
CLASSIFICATION OF JOBS .TAKEN BY FORMER STUDENTS 
Graduates Non-graduates Classification 
of 
occupations 
boys girls number per boys girls number per 
Professional 
and managerial 2 6 
Clerical and 
sales 2 43 
Service (personal, 
domestic, protect-
ion and building 1 8 
Agriculture, 
fishing, and 
forestry 
Skilled 
Semi-ekilled 
Un-skilled 
Total 
3 
9 
9 
18 
44 
2 
59 
cent cent 
8 
45 
9 
3 
9 
9 
8 
44 
9 
3 
9 
9 
20 18 
103 100 
1 
2 
1 
4 
4 
12 
6 
4 
2 
1 
13 
1 
6 
4 
2 
1 
6 
5 
25 
4 
24 
16 
8 
4 
24 
20 
100 . 
Table XVI shows that of those employed 44 per cent 
were employed in the clerical or sales group, while 24 per 
cent of the drop-outs were similiarly employed. Eighteen 
per cent of the graduates and 20 per cent of the drop-outs 
were enge~ed as un-skilled workers. Nine per cent of the. 
graduates and 4 per cent of the drop-outs v.rere 1-vorking as 
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skilled workers, 9 per cent of the graduates and 24 per cen 
of the drop-outs were doing unskilled work. Nine per cent 
of the graduates and 16 per cent of the drop-outs were 
employed in services of a personal, domestic, protective, 
or building nature. 
Table XVI is significant as it points out the number 
of former Medway High School students that are currently 
employed .on jobs in these general classifications. The 
percenta~es of Medway High School students in some of these 
occupational areas vary considerably with the national and 
the state percentages for these same occupational groupings. 
From the above, it becomes evident that the school 
must organize its vocational guidance program to meet the 
everyday needs of its youth. The occupational planning mus 
be done realistically if it is to be effective. 
This survey, especially from the viewpoint of the 
drop-out, is not too significant because of its numbers. 
However, of the number who graduate, the larger part go into 
the clerical and sales field. To better meet the needs of 
these pupils,more courses in office machines, office prac-
tice, and related subjects should be stressed. 
Methods used to obtain jobs. A person's entire 
future depends on his getting a job in line with his abili-
ties. Because of this, one of the most important factors 
in getting the job would be the "method of approach". 
Pupils should be taught the importance of self-analysis; 
they should know their strong points and their weaknesses; 
they should have definite training on 11 how to apply for a 
job 11 • 
There is a recognized need to train youth in job-
getting. Many schools are recognizing this and are effec-
tively meeting the challenge. Before a school can decide on 
a plan to meet this need it should know something about the 
actual situations and needs that have confronted its former 
students. 
Table XVII is designed to show the methods used by 
the former students to obtain positions. 
TABLE 'XVII 
METHODS USED BY F0~1ER STUDENTS TO OBTAIN POSITIONS 
Methods used 
Personal or written application 
Friends 
School 
Parents 
Other methods 
Total 
Number 
70 
21 
21 
10 
6 
128 
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Per cent 
55 
17 
17 
7 
4 
100 
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Table XVII becomes significant as it shows 55 per 
cent of those surveyed obtained jobs by making the initial 
contact, either personal or written. Seventeen per cent 
said that they received their positions through the school. 
This referred to schools that trained them for their spe-
cific work, as I-1ed,·ray High School does not have a placement 
service. Seventeen per cent obtained jobs with the assist-
ance of friends, while 7 per cent received their positions 
with the help of their parents. 
Medway High School should have a placement service as 
a part of its guidance program. It should also educate its 
youth to the employment service offered by the district 
employment bur eau. The school should also provide traini ng 
in properly f i l l i ng out applications for jobs . 
Because many of these f ormer student s wor k for the 
same employers it woul d be well to poll these employers con-
cerning the prepar ation of t hese Medway High School gradu-
ates. Many of t hese employers could also be fu t ure sources 
of employment for Medway High School graduates. 
Number of different positions held. One way of 
determining the degree of job satisfaction is to determine 
the number of jobs held by each of these former students. 
It must be understood that many of the former students have 
been out of school only a short time and in many cases the 
student does not yet know what type of work he desires and 
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so he may move from job to job until he is adapted .or finds 
the job satisfaction that he seeks. If a study was made 
several years later on these same students, the findings 
would probably be different. Table XVII I below is designed 
to show the number of positions held. 
TABLE 'XVIII 
NUMBER OF POSITIONS HELD SINCE LEAVING SCHOOL 
Number of positions Boys Girls Total Per cent 
One 29 44 73 67 
Two 12 10 22 20 
Three 3 10 13 12 
Four l 1 l 
Total 44 65 109 100 
There were 109 pupils who answered this particular 
question in the survey. The results tend to show that 
Medway High School leavers do not change jobs frequently. 
Seventy-three, or 67 per cent, were still on their original 
jobs at the time of the survey, 20 per cent had worked on 
two jobs, and 12 per cent were on their third job. Only 
one had moved to a fourth job. 
. r::9 ~) . ') 
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Reasons for changing Jobs. Table XIX is designed to 
show reasons for change in positions. While the reason 
checked may be the real one, it should be noted that other 
factors might have influenced the change. 
TABLE XIX 
REASONS GIVEN FOR CHANGING POSITIONS 
Reasons Number Per cent 
Better job 20 39 
Laid off 10 20 
Disliked work ? 14 
Needed at home 4 ? 
Lack of trsnsportation 2 4 
Other reasons 5 10 
l-tlarriage 3 6 
Total 51 100 
Table XIX shows that 39 per cent of all former stu-
dents who changed positions did so to better themselves. 
Twenty per cent were laid off with two reasons being given 
for the lay-off, six were laid off because their work was 
seasonal (hat and shoe shops), and in the other cases lay-
off was due to unsatisfactory work. Fourteen per cent 
changed jobs because they disliked their work. It is 
noticed that many of these students have worked on these 
jobs part time prior to going into full time employment. 
Others follow the same line of work as their parents, work-
ing in the mills and shoe shops. 
The above information was taken from the inquiry 
forms and is subject to personal feeling. A different pic-
ture might be drawn from an employer's report. 
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CHAPTER VI 
STUDENTS' SUGGESTIONS FOR IHPROVEMENTS IN THE 
SCHOOL PROGRAM 
Suggestions £z former pupils. All but thirty-four of 
the 154 respondents offered suggestions that they thought 
would make Med"ttTay High School a better school. Whether they 
liked the school as it was or whether they did not wish to 
contribute to this part of the survey is not known. 
Two people stated that they felt that they were well 
prepared and that the school was fine as it now ex1sts, two 
others said that they could offer no suggestions for im-
provement, and two others said, 11 Medway High School is a 
very good school 11 • 
Several of the respondents offered as many as three 
suggestions, others offered two, and the remainder offered 
only one. Many of the suggestions are pertinent and al-
though are not possible at present, the need for many of 
them being carried out in the future does exist. 
The suggestions given in Table XX concerning course 
offerings are divided into departments; the figures follow-
ing the suggestions indicate the number of returns on which 
suggestions appeared. 
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TABLE XX 
SUGGESTIONS BY FORMER PUPILS CONCERNING 
COURSE OFFERINGS 
Suggestions Number of returns on 
which suggestions appeared 
English 
More stress on English themes 
Good course in English grammar 
More stress on reading 
Stress spelling 
Note-taking course 
More classics 
Foreign languages 
5 
5 
4 
3 
3 
2 
Speaking foreign languages in the class 4 
Foreign languages taught in the eighth 
grade 1 
More language courses 1 
Business 
Learn use of business machines 
Typing for all 
Three-year business course 
Home economics 
Sewing and cooking for all 
Use of budgets 
Sciences 
Better labore:torie s 
Biology laboratory 
Course in psychology 
Course in physiology 
A second year of biology 
A course in hygiene 
7 
3 
2 
5 
1 
6 
3 
3 
1 
1 
1 
' ~2 J -
TABLE XX (continued) 
SUGGESTIONS BY FORMER PUPILS CONCERNING 
COURSE OFFERINGS 
Suggestions Number of returns on 
which suggestions appeared 
Mechanical drawing and shop 
Shop training 
Two years of mechanical drawing 
Mechanical drawing for girls 
A course in home repairs 
Teach girls the use of simple tools 
Social sciences 
Whole year of United States history 
Whole year of government 
Problems of democracy taught to all 
More class discussions, not teacher 
dominated 
Physical geography 
Mathematics 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
More mathematics for non-college students 1 
Music 
A more complete art course 
Roo 1 s color theory 
Music theory 
Music appreciation 
Less music for boys 
1 
1 
2 
2 
1 
.i ~~ I . 
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TABLE XX (continued) 
SUGGESTIONS BY FORMER PUPILS CONCERNING 
COURSE OFFERINGS 
Suggestions Number of returns on 
which suggestions appeared 
Trades 
More radio classes 1 
Agricultural courses 1 
Auto mechanics 1 
Course in trades 1 
More practical everyday knowledge 1 
Job training would have made school 
more interesting 1 
Public speaking 
Required course in public speaking 14 
Driver education 
Driver education course required by all 5 
Physical education 
Required course in physical education 61 
Basketball for boys 5 
More sports for girls 4 
Square dancing classes 3 
More sports 3 
Intramural sports 2 
Folk dancing 1 
Military training 2 
Nursing course 
Nursing courses (home and practical) 3 
) fi4 
Table XX contains sixty-one requests, almost 50 per 
cent of those answering, for a course in physical education. 
The other items in this section also point up a need for 
this type of course. There are several possible reasons for 
this: the trend toward physical education has become more 
evident since the war, and most schools in neighboring towns 
have courses of this type with modern gymnasiums. Medway 
has no facilities to handle this badly needed part of educa-
tion. Healthy mental development in a sound body is still 
a fundamental need of growing youth. 
English. Several good suggestions were offered for 
improvements in English: more stress on themes, courses in 
grammar, the stressing of spelling, of reading, and a course 
on note taking. Research shows that these problems common 
to our school are also among the top problems in many other 
schools. 
There was a greater number of suggestions concerning 
English than in most of the other subjects as everyone has 
to take English for four year~ and many felt qualified to 
make suggestions here. 
Foreign languages. The major concern here 1.-.ras that 
there should be more emphasis placed on the speaking of the 
language than on the mere reading of it. This procedure is 
working well in other schools and is making the subject more 
~; h5 
= -- ==- =--=--== -=-=-- ===-= ----=---= -=c-
popular and practical. 
Business. The Commercial course in Medway High Schoo 
' 
is the only pure vocational course offered. About 25 per 
cent of the students are enrolled in this course, and many 
of the graduates enter this field as a result of their prep-
aration. There were seven who suggested that a course in 
business machines should be offered, and two suggested that 
a three-year business course should be inaugurated. 
Sciences. In this area, six felt that better labora.-
tory facilities should be provided so that the practical sid 
of the subject could be studied as well as the theoretical 
side. ~~ain the answer for the present is found in the 
building which is thirty years old and was originally built 
for 100 pupils and now houses 165 to 1?5. Three said that a 
course in psychology should be offered. These three are 
enrolled in nursing schools and said that such a course 
would have been very helpful to them. 
Driver education. A course in driver education was 
sought by five of the respondents. These five were in the 
first two classes surveyed. A course is now offered with 
certificate privilege, and a dual controlled car in the 
offing. 
Public speaking. The second largest group, fourteen, 
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requested that a course in public speaking be offered and be 
made compulsory for all. Most of those requesting this 
course were those enrolled in college. They felt that they 
were not as well equipped in this area as were their college 
classmates. 
As a result of this survey several of the suggestions 
concerning course offerings have already been put into prac-
tice. A few are, tl-10· years of mechanical drawing, a full yea 
of United States history, a course in problems of democracy, 
a. course in driver education, and a course in home nursing. 
Typing, for anyone who elects it, is also available. A course 
in sewing and cooking for girls and woodworking for all boys 
is now available in the junior high school. 
Changes concerning the school ~ ~ whole. The replie 
concerning the school as a whole were gratifying, as they 
seemed to show a group of students educated to the vital 
needs of a sound school. Many of the responses were con-
cerned with the major problems in education today. Many of 
these problems have no immediate answers but should be con-
sidered in any discussion of future school planning. With 
a long term school program for the town in the offing, these 
suggestions could add weight to many of the desired changes 
that will eventual.ly be brought about. These suggestions 
are listed in Table XXI. 
TABLE XXI 
GENERAL SUGGESTIONS OFFERED BY FORMER STUDENTS 
Suggestions Number of returns on 
which suggestion appeared 
Suggestions concerning the school in general 
1. Building 
Gymnasium 
Better and more modern building 
Cafetaria 
Larger library 
Auditorium 
Improve buildings 
More modern laboratories 
New school bus 
Individual lockers 
A bicycle rack 
2. Pupils and curriculum 
64 
4 
4 
3 
2 
2 
3 
1 
1 
1 
Hobby clubs 6 
Larger choice of subjects 3 
Better courses for those not going to college 3 
Stricter discipline 3 
Teach how to study 3 
More emphasis on school activities 2 
Less study periods a day 1 
All students "1ho are capable should be made 
to take the College course 1 
More student activities 1 
All students should be made to take part in 
class activities 1 
Classes divided into smaller groups 1 
More practical application of subject matter l 
Separate non-college and college pupils 1 
Less homework and more complete coverage of 
i4"0rk in class 1 
Job training 1 
Debating 1 
Dean of girls 1 
Penmanship classes 1 
More mathematics for non-college group 1 
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TABLE XXI (continued) 
GENE~~ SUGGESTIONS OFFERED BY FORMER STUDENTS 
Suggestions Number of returns on 
which suggestion appeared 
A non-athletic s-cholarship 1 
More school co-operation between pupils, 
t eachers, and parents 1 
School newspaper 1 
3. Teachers 
Medway should not be a proving ground for 
teachers 7 
More personal interest in the students 2 
Do more to prevent cheating 2 
Teachers should get together on assignments 2 
Teacher favoritism l 
Teachers should recognize individual differ-
ences and abilities 1 
All teachers should be interested in all 
school activities 2 
Student Council 
Reorganize the Student Council 3 
More powerful and effective and not teacher 
dominated 2 
Guidance 
Teach information about jobs 11 
Information on how to apply for a job 6 
Vocational guidance in junior and senior 
years 3 
Counseling for futur~. outlook 2 
Field trips · 2 
Emphasi s on pupils preparing to go to work 1 
Finding jobs 1 
Outside speakers to come in and speak on 
local opportunities l 
Emphasis on subjects related to occupations 4 
More practical application of subject matter 1 
70 
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TABLE XXI (continued) 
GENERAL SUGGESTIONS OFFERED BY FORMER STUDENTS 
Suggestions Number of returns on 
which suggestion appeared 
More emphasis on living than on college 
preparatory subjects 1 
Emphasis on preparing pupils to leave school 1 
How to get a.long with people 3 
Stress personal qualifications 3 
Discuss family problems 2 
Information on marriage 1 
Full time guidance man 1 
Table XXI indicates that eighty-three pupils suggested 
that the Medway High School building could stand improvement, 
of some sort or another. In the building program that is 
being contemplated these suggestions could add weight and 
help guide public opinion. 
Pupils and Curriculum. The suggestions concerning 
pupils and curriculum were many and varied, all pointing up 
that the pupils are conscious of educational trends. Hobby 
clubs came in for the most consideration. 
Teachers. Seven pupils noted that Med,vay should not 
be the proving grounds for teachers. However, it must be 
stated in all fairness that several of the teachers mentioned 
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were war-time substitutes and left an impression on pupils, 
another factor that points up the idea that the modern pupil 
is more than ever constantly aware of pupil needs. 
Guidance. The many and varied suggestions offered 
about guidance again brings out the thinking of youth about 
the pre sent trends in education. ~-1any of the youths surveyed 
were not in school when a guidance program was formally 
adopted. Many more were here only when the guidance program 
was being offered in a sme.ll ~ray. As listed, most of the 
problems could be handled by a complete guidance program. 
Many could be, and are being handled, by a part-time program. 
l 71 . 
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CHAPTER VII 
SID~ARY AND CONCLUSIONS 
I. SUMMARY 
This study, a follow-up survey of 154 graduates and 
non-graduates in the classes of 1946, 1947, 1948, and 1949 
by means of an inquiry form, was undertaken at Medway High 
School, West Medway, Massachusetts. 
Personal data concerned with the marital status and 
the present location of these former pupils were polled. The 
post high school education and the occupations of these 
former students were surveyed along with the opinions con-
cerning the value of the various subjects and courses that 
these students studied. 
Through the replies of the respondents the following 
aims have been realized: 
1. A clearer picture of the educational system at 
Medway. 
2. An evaluation of the present program of studies 
off ered at Medway High School. 
3. Suggestions for the revising or the enlarging of 
the present curriculum. 
4. Suggestions for the extending and the unifying of 
the present guidance program into a well-knit and 
well-rounded guidance system. 
5. The necessity of gearing the high school curriculu 
to the life needs of the pupils, especially those 
in the general course. 
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The data have been presented in the preceding chap-
ters and a careful analysis of these data should prove 
valuable in arriving at a meaningful evaluation of Medway 
High School education. 
II. CONCLUSIONS AND RECOMMENDATIONS 
The following statements may be presented as the 
major findings of the study. 
MAJOR FINDINGS 0N PERSONAL DATA 
1. Eighty-five per cent of the pupils surveyed still 
live in Medway with 7 per cent more living within 
a radius of fifteen miles. Only 3 per cent have 
settled out of the state, all because of marriage 
2. Five girls were married within one year after the 
left school ., thirteen within t1.11TO years of le av-
ing, twenty-three after three years, and twenty-
six, or 28 per cent, v.rere married four years after 
they left school. · 
3. Eleven per cent of the boys were married within 
four years after they left school. 
4. Only 14 per cent of these former students surve.yed 
wished an interview with a competent person. 
Recommendations based Qll the above findings: 
1. If a community is to benefit from its investment 
in education, it should turn out happy, well-
adjusted citizens who can recognize and solve 
civic problems. As 85 per cent of those students 
surveyed are still in Medway, and many will make 
permanent homes here, a course in social relation 
ships stressing how to get along with others, 
job adjustment and self-analysis should be 
established. These future parents could_ then 
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share the responsibility in meeting the commun-
ity's needs. 
2. Because 28 per cent of the girls were married 
four years after they were out of school, and 
many more are soon to marry, it would be well to 
institute courses in home nursing, home manage-
ment, cooking and sewing, domestic relations, 
and allied subjects. Hence the phrase 11 education 
for all and for all phases of living 11 vmuld be-
come more meaningful. 
3. By putting more stress on guidance and its func-
tions, the present pupils could be informed that 
the school's entire staff, during the school year 
and after the student's leaving, is at the dis-
posal of the student to talk over any personal, 
educational, or occupational problem. 
MAJOR FINDINGS ON. EDUCATIONAL DATA 
The following information was offered by these former 
s tudents on that part of the inquiry form that dealt with 
the educational ste.tus of these . pupils: 
1. Of all the students enrolled in the classes sur-
veyed, 77 per cent were graduated. 
2. Forty-seven, or 23 per cent, dropped out before 
graduation. 
3. The largest number of drop-outs occured bet,.,Jeen 
the ninth and tenth grades, 25 per cent dropping 
out because they transferred to other schools, 
21 per cent left because their families moved to 
other communities. 
4. Thirty-five per cent of the graduates were enro 
in a combination of the college and commercis.l 
courses, 26 per cent were in the college prepara-
tory course, 26 per cent were also enrolled in the 
commercial course. Only 13 per cent of the grad-
uates studied in the general course. 
5. Sixty-two per cent of the non-graduates were en-
rolled in the general course. 
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6. Almost 53 per cent of the graduates surveyed con-
tinued their education after leaving ¥~dway High. 
7. Twenty per cent of the above enrolled in degree-
granting schools, almost 9 per cent went to busi-
ness schools, while 7.2 per cent enrolled in 
nursing schools. 
8 . Fifty-nine per cent of the students who continued 
their education attended schools in the Boston 
area, while only nine pupils were enrolled in 
out-of-state schools. 
9. Thirty-one students who studied in the college 
preparatory course went on to school, forty-three 
who studied in the combined courses enrolled for 
more schooling, while five who studied in the 
commercial course 1.vent on to business schools. 
10. English, typing, and biology were the subjects 
rated as most useful by the students surveyed. 
One hundred and six listed English as most useful. 
11. Ancient history, art, and music 't-Jere listed as 
least valuable. 
12. Bookkeeping, typing, and stenography, all commer-
cial studies, were listed most frequently as the 
subjects that students wished they had studied . 
B..ecommendations based on the above findings: 
1. The reasons why 25 per cent of these former stu-
dents leave Medway and transfer to other schools 
should be ascertained. After the reasons have 
been established, a study should be made to cor-
rect, if possible, the conditions that cause the 
transfer. 
2. Because so many pupils are enrolled in a combina-
tion of courses rather than in any one course and 
because so many of the respondents cited courses 
that they wished that they had studied but did 
not, indicates that many of the Medway students 
do not formulate vocational or educational plans 
early in their school career. 
This demonstrates a need for the student 
to investigate and study the various fields of 
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work so that he may get the optimum of preparation 
in his high school education. These factors in-
dicate need for educatione.l and vocational guid-
ance and the development of an efficient counsel-
ing service. 
3. Only 13 per cent of those enrolled in the general 
course graduated, and 62 per cent of the school 
leavers before graduation were enrolled in the 
general course. This indicates that there is the 
need for course revision if the school is to hold 
these pupils until they graduate. 
Teaching these pupils about job information 
and demonstrating how their jobs are associated 
with the subjects that these pupils take -vmuld 
probably be an incentive for these pupils to 
remain in school. More subjects of a vocational 
nature might be offered or the possibility of a 
regional high school should be given a great de al 
of consideration. 
4. Fifty-nine per cent of the students who continued 
their educe.tion did so in the Boston area. This 
points up the need of offering the pupils more 
information concerning the educational opportuni-
ties, scholarships, and work opportunities about 
these schools. This would call for the building 
up of a school library of college catalogs and 
scholarship information. 
5. The reasons why ancient history, art, music, and 
French were considered least valuable by the 
students surveyed should be ascertained. The 
importance of these cultural subjects in everyday 
living should be stressed throughout the courses. 
6. As almost 53 per cent of the graduates surveyed 
continue their education after leaving Medway 
High School, they should be trained in filling out 
application forms for admission to schools of 
their choice. 
7. The vocational nature of the subjects listed as 
most useful and the subjects listed most frequent 
a s the subjects that the students wished that they 
had taken seems to point up that the students rate 
most highly those subjects that relate to specific 
skills required in vocations. It is also well to 
note t hat when the pupils '1.-lere polled on ways to 
I 
I 
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improve the courses offered in the school many 
answers showed that more stress was needed on the 
subjects that were voted most useful. Hence in 
any future curriculum revision a careful analysis 
of these subjects should be ma.de and emphas is 
given to the vocational nature of the subject. 
~UWOR FINDINGS ON VOCATIONAL DATA 
The following information ,.ras offered by these former 
students on that part of the inquiry form that dealt with 
the occupational st a.tus of these former pupils: 
1. For ty-seven per cent of the students surveyed went 
dir ectly into employment, most of them directly 
af t er high school. 
2. Forty-four per cent of the graduates went into the 
clerical and sales type of 'ti>JOrk, a majority of 
them i.rorking in offices. 
3. Forty-four per cent of these former students are 
engaged in work for which they were trained in 
high schoo 1. 
4. Fifty-five per cent of these former students re-
ceived their positions by personal or vwitten 
application. 
5. Sixty-seven per cent of the se former student s who 
are now employed are still emp loyed on their first 
jobs. 
6. Thirty-nine per cent of those who changed jobs did 
so to accept better jobs. 
Recommendations based gn the above finding s : 
1. As 47 per cent of the students surveyed in this 
area went directly into empl oyment, the school 
should be concerned with g iving these students 
t he greatest assistence po ss lble in securing em-
ployment. An employment agency could be set up 
i n the school; the local federa l employment agency 
i 
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should be contacted and utilized and the pupils 
alerted to its functions. Conte.cts should be made 
with employers of former Medway students as these 
employers '1.-Jould be good sources of future employ-
ment for our students. 
2. Because 44 per cent of the graduates surveyed went 
to 'hrork in the clerical and sales field, the schoo 
should consider offering a more comprehensive com-
mercial program to include training in the use of 
office machines and other related subjects. 
3. As only 44 per cent of these former students are 
engaged in work for which they were trained in higlli 
school, it seems that vocational counseling and a I 
course in occupations should be established. This 
would be of great assistance to a large majority 
of those who did not get direct traini.ng in high 
school for any specific vocation. Most of the 
pupils would benefit from a course that stressed 
job adjustment, employer and employee relationship 
and the fundamentals of occupational planning. 
4. Because more than half of these former pupils get 
their employment by making the initi~l contact, 
the school should be concerned with training their 
pupils to make the most of this initial contact by 
a. Instructing pupils in properly filling out 
application forms. 
b. Self-analysis in which a person's outstand-
·ing qualifications could be emphasized. 
c. Job etiquette and manners in dress should 
be considered. 
d. Practice interviews could be initiated. 
5. The fact that 67 per cent of these former students 
are still on their first job points up a need of 
stressing occupational information somewhere in th 
system. These former pupils should know about job~ 
allied to their present jobs and more about job I 
openings in their community. This could be done 
by: 
a. Series of occupa.tional conferences. 
b. Field trips. 
c. Study of a vocation 1-J'hile in school. 
I 
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OTHER FINDINGS 
The portion of the survey dealing with suggestions foi 
bettering the scho.ol found: 
1. Sixty-four wanted a gymnasium. 
2. Sixty-one wished that they could have taken physi-
cal education. 
3. Fourteen suggested that public speaking be required 
for all. 
4. Six ~rished that hobby clubs could have been e stab-
lished. 
5. Many other varied and practical suggestions were 
offered for enlarging the curriculum. 
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GENERAL RECOMMENDATIONS 
This study has pointed up several changes that should 
be brought about in the Medway system of secondary education. 
They are submitted with the hope that they may contribute to 
the progress and welfare of the present and future students. 
They are offered with the realization that wiser end more 
enlightened decisions will result from the combined consider 
ations and actions of the administrator and the faculty. 
1. A major revision should take pla.ce especially in 
the offerings of the general course, the revision 
to be made in terms of pupils' needs. 
2. The girls should have more courses in the home 
economics field, while the boys should be offered 
a wider range of subjects more directly related to 
occupations. 
3. The business program should be enlarged to include 
instruction in the use of office machines. More 
mathematics should be included for these pupils. 
4. Long range educational planning should become the 
rule. 
5. The faculty should work out satisfactory methods 
of evaluating school activities in order to deter-
mine their usefulness in growth in gener~:tl phases 
of living. The fB.culty can also co-operate in 
analyzing causes why courses are unpopular. 
6. Students need occupational information so that 
their high school training may be pointed toward 
their future goals. 
7. The guidance department should work in conjunction 
with all classes, especia.lly concerning occupation 
al information. 
8. Follow-up studies should be made at frequent inter 
1 
vals if the school is to know its weaknesses. 
--- -
9. Contacts should be made "tori th schools attended by 
Medway High School students in order to provide 
more realistic information for prospective students 
10. Contacts should be made with employers to see if 
Medway High School students are meeting the stand-
ards set by employers. 
11. Get and keep in touch with all school leavers. 
This will foster better school and community under-
standing. It would al so make a follow-up more easy 
and more complete . 
III. LIMITATIONS 
1. The data obtained and finding s derived are subject 
t o the weaknesses that are usually found in an 
inquiry form type of survey. 
2. The school has been in existence for almost eighty 
years . The sampling was made only on four classes, 
all recent. 
3. The occupations were influenced by the times, the 
inflationary period, and the government's influence 
on business. All could have had an effect on the 
occupational status of the former pupils. 
4. This study was made by one person rather than a 
group. The answers might have been influenced by 
pupil's reaction to the person m~~ing the survey. 
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Dear Former Student: 
Medway High School 
West Medway, Massachusetts 
May 22, 1950 
May we hear from you as to your part in 
the survey which we are . making? Nearly all the 
returns are in. We are striving for a 100 per cent 
return, so won't you please take a few minutes,. 
fill out the questionnaire, and return it to us? 
Sincerely yours, 
Edmund Charland 
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Ancient 
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(' ' . vl VlCY 
~enera l [a thema tics 
~nglish lg 
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aome Economics 
~ (girls) . 
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French I 
General 
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Business 
Practice 
Commercial 
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Business 
Practice 
Home 
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(Girls! 
! French > II 
Spanish I 
Mechanical 
Drawing 
Medieval 
_ His.tory 
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Plane Geometry Typing I 
u.s. HistQry 
Chemistry 
or 
Physics 
Latin 
3 or 4 
Spanish I 
Health 
Driving 
. Education 
Problems 
of 
Democracy 
Chemistry 
or 
Physics 
I 
Latin 3 or I 
4 I 
Typing : 
Driver .Ed. I 
Frenchiii 
Commercial 
Biology I English 3g Spanish I I English 4g 
Spanish :t 
Medieval 
History 
Fr~nch II 
U.S. History French II~ Problems of Democracy 
Bookkeeping! Health I Stenography 
II Driver 
Stenography! Driver Education 
Education Typing II 
Typing I Offic8 Practi ce t yr. 
Bookkeeping · ~ yr. 
General 
Spanish I !,English 3g 
Mechanical 
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Commercial 
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Typing I 
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Spanish I 
Driver Ed. 
Book-
keeping I 
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Prac tice 
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Driver . Ed, 
Latin 3 or 4 
Fr·en chiii 
Mathema tics 
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.G E N E R A L I N F 0 R M A T I 0 N 
- - - - - - - - .- - ~ 
Medway High School is a four yea~ High School and 
qperates on the one session plan preparing for liberal 
arts colleges, colleges and schools of t echnical and 
vocational trairiing, as well as for positions in busi-
ness and industryo We consider our most :tmportant work 
the training of pupils in American democracy and we pledge 
ourselves to help make Medway children better citizens. 
The program of studies is planned with the idea 
of helping a pupil prepare for any institution of higher 
learning or follow a sequence of courses fitted to needs 
or desires of students going into the competitive world, 
Report cards. ar~ issued in October, December, February, 
April, and June, · 
Marks have the following values: 
A--90 to 100--E~cellent or superior .work. 
B:..-80 to 89.--Work of certificate grade. 
c ... ~?o to 79--Worl< of average quality. 
D--60 to 69--Unsatisfqctory, but passing, 
F-.-below 60 .. -Failing. 
Starting with the 1951 class, 16 units or 80 points 
will be necessary for grqduatton. You are asked to indi~ 
cate which course you desire yo~r child to p~rsue in High 
School. 
(a) Experience has shown that unless a child has a "B" 
average it is highly improbable that he can carry on a 
college preparatory course successfully. 
(b) If a pupil has not maintain~d a "H" average through-
out High School it is reasonable . to expect that he cannot 
do college work. 
Conferences p~rtaining to (a) and (b) may be had 
with the principal or guidance director. 
'7 
.. , 
SUGGESTIONS 
1. Parents and pupils are invited to "talk it over" with 
the principal or guidance director or home room teacher 
prior to making a choice of first year'~ work in High 
School, 
2. If going to college, ~ tentative rihoice of school 
should be made prior to the second year. 
J • . Courses s el e cted by pupils must be approved by parents, 
principal, and guidance director. 
4. All electives are subject to the possibility of program 
arrangement, number in the class, etc. 
5. Each pupil is ' requested to take 25 hours of prepared 
class work per week during the first two years--five 
courses--five times per we ek o Exceptions may be made 
with permission of .parents countersigned by principal. 
4 
6. A pupil must complete four units or 20 points to become 
a sophomore of full standing; 40 points or eight units for 
a junior of full standing, and at least 60 points for senior 
or fourth year standing. 
7. Seniors who are failing any course required for gradu-
ation at the end of the fourth mar king period · (May 1) 
will not be considered a s a candidate for graduation. 
$. Only prompt and r egular attendance in class can insure 
satisfactory results. 
9. Due to limited facilities, physics and chemistry arB 
offered in al te r nate years 9 Chemistry .is offered in 
September of the odd year~ · Physics is offered in September 
of the even year . 
0 . 
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G U I D A N C E 
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Guidance is provided to assist boys and girls to 
become adjusted to their present situations. It ~s de- . 
signed to help in plan:r;~ing carefully your future 1.n terms 
of needs, interests, abilities, opportunities, andsocial 
responsibilities • 
We are to help you in 
1. Selecting courses. 
2. Adjusting to new school situations. 
3. Becoming ,efficient learners. 
4. Determining reasonable goals to attainment in school. 
5. Qualifying for the career chosen. 
6. Se~uring information about occupational opportunities, 
requirements, and trends. 
POINTS TO REMEMBER 
In preparing for most technical schools and colleges 
a pupil should plan to elect the following: 
1. Four years of English. 
2. At least three years of mathematics. 
3• Preferably three of one, or two years of two foreign 
langua~es. 
At least one year of a laboratorr science, (depending 
on college and vocation in mind.} 
N. B. For engineering schools it is advisable to 
take four years of mathematics and two years of mechanical 
drawing. The college catalogue (of college in minq} should 
be consulted for entrance requiremeq~s. · 
~i?imum Massachusetts nursing certification demands: 
1. At least one unit of mathematics. 
2. Two units of science (biology and chemistry). 
3. Sixteen units including four years of English. 
5 
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E N G L I S H 
'-
DEPARTMENT 
- ....... --
The election of any course f ·or the sophomore, junior, 
or senior year is subject to the written approval of the 
pupil's present English teacher. 
English J-(C) Gateways~ Literature 
Designed -for freshmen who have shown better than 
average ability in English in elementary school, who wish 
college preparatory training or an opportunity to develop 
language skills on a high level. 
English I-G Essentials of bnglish 
Planned for . entering. freshmen who have had difficulty 
with English in the grades, and therefore need special 
emphasis ori .basic skills. 
English II-(C) College Preparatory 
A study is made of selected English short stories, 
essays, poems and one act plays in addition to bliot's 
"Silas Marner" and :::lhakespeare's "Julius Caesa:r- 11 • Not 
only is .content examined but also style. Approximately 
one third of the time is spent on the fundamentals of 
grammar. Oral and written composition is done extensively, 
as well as regular vocabulary study. Outside reading 
is required, 
English II-(G) General 
Selected short stories~ essays, poems and one act 
plays are read in addition to Eliot 1 s "Silas Marner11 and 
Shakespeare's 11 Julius Caesar". 'Ihe reading is done for 
the grasp of content rather than style. Approximately 
one half 6f. the time is spent on the fundamentals of 
grammar. Oral and written composition is done extensively. 
Outside reading is required. 
I -o 
·; 
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English III(C) College Preparatory 
American literature is read~ including a survey of poetry, 
short stories, essays, letters, and orations in addition 
to Hawthorne 1 s "The Hous e of The Seven Gabl e s" and Shake-
speare's "Hamlet 11 ., Style as well as cont ent is studied . 
A r e view of grammar is taken up, as well as . a re gular 
vocabulary study . The writt e n compo sitions include des -
criptions, short stori es , e ssays and poetry. Oral work 
consists of individual reports and panel discussions. 
Outside r ead ing is r equired . 
English III( G) Gener' al 
Selections from American lite rature are re a d with 
very slight emphas is placed on style. Approximately 
half of the time is sp ent on grammar with emphasis on 
spelling and punctuation . ·vir itten and oral composition . 
is stressed. A spec ial pro~ec t is the study and produc-
tion of a newsp ape r is taken up. Outside reading is 
r e quir e d. 
English IV(C) College Prep aratory 
A survey of Bn::;l ish literature from "Beowulf" through 
early t wenti e th century i s studied, with re :;ard to· con-
tent, style, an d historical development! A v ery brief 
revi ew · of the fundamentals of gr ammar is taken up.. VJork 
in written composition culminat es in s ource theme s, giv- ' 
ing practice in refer enc e books , no te taking, et~v In 
oral composition] individual r epo:Pts .!l panel discussions 
and debates are g iv en. Int ensiv e work is carried on 
in vocabul ary study:. Outside r eadin:; is r e quir.ed . 
Enr-rli sh IV( G)_ General 
Se l e ctions from Engli s h literature are r ead and s tud-
i ed part i cul ar ly as the y show traits of human natur e and 
society,. r: .. pproximately one third of the time is spent 
on grammar . In wr it t e n com~)osition, short stori 0s, des-
crip tions and essays are practiced . Oral reports are 
g iven frequently .. Outside re a ding is r e quir e d. 
0 
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S 0 C I A L S T U D I E S 
Civics-Vocations-Life Adjustments 
A course on local government stressing g ood civic 
attitudes rather than mere civic information; teaching 
that persons can live togethe£; profitably and happily 
in a community which has a democratic plan of government. 
Constitutes about one•fifth of civics, requiring 
the study of various occupations before making a final 
choice, including library work, notebook projects, and 
an interesting variety of individual and group projects. 
United States History 
A thorough understanding of the essentials of United 
States history f or pupils finishing education in high 
school, as well as for those pr e paring for college; includ-
ing study of the United States Constitution through the 
United Nations Organization. __ Required of £ll Seniors 
Civil Government a.nd Problems 2.£ Democr·a cy 
The course cover s the development of all phases of 
Federal, State and Town g ove rnments. _It includes the 
study of the basic pclitical, economic, and social prob-
lems facing everyday America n society carried un through 
a series of prob lems with their suggeste d solutioos. 
The course material is kept up to da'te on problems through 
the discussion of news paper articles. --Required of 
all Juniors. -
......_ 
Ancient History 
A survey of ancient history from early Egypt to the 
fall of Rome with particular attention to geography, cul-
ture, and political institutions. 
Similarities and differences between ancient and 
~odern times is pointed out, and the re a sons for such 
likenesses or divergences is sought. Tqe object is to 
shed light on modern times by study of the past. 
I 
Medieval History 
This course traces the rise of man from pre-history 
through Egypt, Greece, Rome, the dark ages, the 'middle 
ages, and the rise of national states to the start of 
modern times with the American, French and industrial 
revolutions. Particular stress is placed on economic 
causa ticm, and social factors are given more importance 
than political factors. 
Driver Education Course 
Aims to develop the right attitude and to educate 
future drivers in the fundamentals or proper automobile 
operation. The course includes rules and regulations, 
motor vehicle laws, correct driving methods, and a lim-
ited amount of mechanical instruction. Open to Seniors, 
Juniors-- one hour a week -- second half year; also to 
Sophomores who have reached their fifteenth birthday~ 
. 0 . 
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S C I E N C E D E P A R T M E N T 
----~·--
General Science 
An exploratory course in the field of science to 
arouse interest in, · and appreciation of) the part science 
plays in the chan,sing world of today and its effects 
upon our every day life and environment. A scientific 
attitude and method of dealin~ with lifels problems is 
developed as the cours e progresses. 
B. 1 ' 
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I Includes Biological PrincipLes and their relation-
ship to human welfare designing to nieet college entrance 
and nursin8 school ·requirements and includes a study of 
structure, adaptations, interrelationships, economic im-
portance,_ and conservation of plants and animals. A third 
of the .year is devoted to the study of physiology~ health 
and hygiene, and applied biology. 
Physics. 
· Three classroom periods plus four laboratory or two 
double periods~ Laboratory e quipment is limited "SS 
four classroom plus two laboratory periods are usual. 
Pesigned to fit the needs of the colleg e preparatory 
pup:l1 and to cover mechanics, heat, electricity, sound, 
lic::;ht, and radio. By demonstrations and laboratory work 
the pupil becomes acquainted with the important physical 
laws and principles relating to his daily living. Devel-
ope d a scientific habit of mindo A good background in 
mathematics should b~ considered as a prerequisite for 
this course .. 
Chemistry - Three classroom plus ~ laboratory periods 
per week,_. 
Designed for pupils preparing for college, or plan-
ning to study nursing, or for those desiring to be labo- . 
ratory ·technicians. Requires the ability to understand 
valence, formulas, equations, gas laws and the various 
theories. Individual laboratory work by students and 
demonstrations by teacher and pupils. One year of Alge-
bra is a prerequisite. 
/() 
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Special Science - Practical Nursing - Junior and Senior 
Girls_ One Period ~ Week for~ Year. 
Covers bedside care in home for sick or helpless 
pati ents, symptoms of dis e ase, child care , personal h y -
giene diets for ill, childr en and aged. Fundamentals 
of first aid. 
MATH DEPARTMENT 
General Math - Revi e w bas ic fundame ntals of arithme tic 
--·- ··- - - -- ------
study of sign e d n umbers, measur in2, simple graphs, 
intuitive ge ome try, ari t hme tic, and proble ms of d a ily 
living. An el ementary approach to algebra. De signed 
for pupils who do not t ak e al gebra I., 
Algebra I 
Covers fundamental op er a tions, factoring, line ar 
equa-tions, fracti ons, simp l e radicals, problems of vari-
ous kinds, as far as quadratics. 
Algebra II 
A rapid review of algebra I · and continuing throug h 
quadratics, functi ons and g raphs, exponents, radicals, 
systems of linear ~quations , computing by log arithms, 
arithmetic and geome tri c progr e s sions, and the binomial 
theorem. 
Geometry 
A y e ar r s work co.v ering all r equired· topics in the 
subject with sp e cial emphasis on orig inal exer ~ is e s. A 
most i mportant subj e ct for the development of k e en per-
c eptual ability and t he quickening of clear r e asoning . 
Solid Geometry 
one-half yearstudy of lines and planes in space, 
11 
and the various solids such as prism, pyramids, cylinders, 
and spheres. 
Trigonometry 
One-half y e ar of dealing with the solution of right 
and obligue triangles, lo ,sari thms and trigonometric iden-
tities and equations~ 
12 
D E P A R T M E N ~ ________ ,..,._ 
French I 
Aims to teach pupils a;_ fundamental vocabulary and the 
necessary basic grammar to enable them to read, write, speak, 
and understanq simple French. The reading of simple French 
stories, the study ofpictures and maps, are used to arouse 
an interest in France, its people, its language, and its 
culture. · 
French II 
Develops the ability to speak, understand, read, and · 
write intermediate French reasonably well by means of accu-
rate pronunciation, a. practical vocabulary, and ade._q,uate 
knowledge of gran~atica.l principles, verbs, and idioms. 
Aims by means of history, pictures, stories, songs, ·records, 
and radio to enrich the pupils' understanding of · t~~ French 
people, their culture, language, institutions, and. ~rttdi­
tions. 
French III 
Prepares for college and emphasiz-es aural eomprehen-
sion by inereas:ing the knowledge of th~ b:asie principles · 
of pronunciation and grammacr with gre·at stress; on grammB:'r, . 
intens;i we s·tudy of we~bs, vocabulary and idioms. -A ce:r--
ta.in amount of e;ase and f1uency is gained in using the· 
French langu~ge, re~lting in a knowledge and unde:ns~and­
ing of the Fr-e:nch people, their language, art, mus·ic 1 literature, institutions, and culture. 
Spanish I 
Aims through drill in pronunciation, fundament~l,s of 
grammar, vocabulary, written and oral exercis·es, and :compo-
sition to impart tq tho beginning pupil a knowledge ~r · 
reading, undors.tanding, speaking, and writing Spanis}i. 
Reading both in Spanish and English. Pictures and :ma.ps 
help the. pupil to understand the go ~graphy, history, ·li,fe 1 
customs, and crulture oi' Spanish and Latin-American CO!Jlltrios. 
' 
Spanish II 
Reviews the grammar and basic vocabulary studies ir 
' I 
/{) 
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Spanish I and an introduction to commercial Spanish. The 
course completes the fundar.;_entalD of grammar and increases 
vocabulary through w~i t ·i1en exerci e.e s and composition. Oral 
reading and conversation 1.mprove t .ho pupiJ.s I pronunciation. 
The reading of Spanis:h &tories increases the know1edge of 
the history and civiliL.s.tion of Spain and the Spanish-
American countries. 
Latin I 
Aims through constant drill in pronunciation, vocabu-
lary, inflections .and grammatical rules to train the begin-
ning pupil to re.ad and Vl:ri te connected La tin. Num.Grous 
English word studies acquaint t~1e pupiJ. with the many La tin 
words or der-ivatives used in English . The pupil alS'o becomes 
familiar with Latin phrases and abbr-eviaticns frequently 
encountered in English readings ,_ ·rhr·ough the reading OJf 
Latin stories, pictures, and short articles. in English con-
cerning Rome a:nd the Homams, the pupil learns about Rome 
and its culture. 
Latin II 
Includes a review of voca,bulary and grammar studied 
during the first year, new grammatical mat e rial in conjunc-
tion with translation passages designed · to bring out 
comparisons of ancient with mode rn life ·' with emphasis 
upon the contributions of the Greeks and the Romans of the 
~odern world. Vocabulary wbrk includes all ~ord~ from the 
Li~t of the College Entrance Exami nation Board and stres.s::es:: 
Eatin prefixes and roots as basic parts of Efiglish words~ 
Reading selections include simplified material from Livy, 
Pliny, excerpts from Caesar 1 s Gallic War·s and others. 
Latin III, IV 
Co:J.sists· of advanc ed composition, a systematic study 
of vocabulary with consideration of English derivatives 
and trans1at:.on :from Sallust; Livy _, Pliny; Cice-ro or Vergi], 
serving a s ba sic readings for an understanding of the his-
tory of the Greeks and Romans and their contribution to 
the modern world. 
-------ooo-------
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C 0 M M E R C I A L D E P A R T M E N T 
Business Practice 
The course consists of problems dealing with the 
following units: ciommunication, savings, finance, trans-
portation, organiz a tion, buying; selling, paying, and 
responsibility. The cou~se stree ~e s the practica l appli-
cation of arithmetic as applied LO everyday problems. 
Bookkeeping I 
Offers instruction in the keeping of a simDle set 
of business records, including journalizing, posting, 
trial balance, st at ements, and adjusting and closing 
entries. Business principles learned in this course 
provide an excellent foundation for specialization in 
any phase of business. 
Commercial Geography 
tt ' . 
Provides a study of the economic world in which we 
live, its natural resourc e s and products, clima te and othe~ 
natural conditi ons, people and their occupations, com-
merce, customs, cultures, .interdependenc e , and practi~ 
cal map studies. 
Shorthand 1 
Pupils may acauire a knowledg~ of Gr egg Shorthand 
adeauate for personal use. Those desiring to become 
stenogr aphers should p lan to continue this training in 
Shorthand II. By the end of the Shorthand I course 
dictation is given at a rate of 60 words a minut e . 
Shorthand II 
Prepares pupils for business use of shorthand, to 
build speed in t aking dictation for office or persona l 
use, and to develop skill in turning out acceptable trans-
crip ts. Must be taken in conjunction with Typewriting 
II and Office Practice. 
Typ ewriting l 
Provides thorough training in basic typewriting 
l!h 
skill, setting up letters according to accepted styles, 
2nd arranging eYercises in tabulation with emphasis on 
speed and accuracy. Training in the preparation of car-
bon copies and the proper corre ction of errors is .given . · 
Type1•rri t ing II 
Continues the developmental skill through the type-
writing of letters, manuscripts, rough drafts, and tab-
ulations and introduces transcription. Spee d is increased 
and technioue is i mproved. This cours e is taken in con-
junction with Shorthand II and Office Practice and pre-
pares pupils to accept office positions as skilled typ ists 
o~ stenographers . 
Office Practic e 
Teaches the use of the dup licator and the mimeograph, 
fundamental processes on calculating machines, filing, a 
review of business forms and r ecords development of trans-
c~iption skill, and preparation for the task of obtaining 
a job. This cours e is g iven in conjunction with Type- · 
writing IJ and Shorthand II. 
. 0 
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~ Economics I 
Stresses study a.nd preparation of simple foods for 
dinners, with emphasis on a minimum of time and labor 
in preparation, tQble setting a.nd service, development 
of good eating habits and judgment in selection of foods. 
Comprises making of menus for preparation and serv-
ing of dinners, parties, and consumer buying. 
16 
Includes serving of dinners. Stresses study of nutri-
tion, classes of foods, and selection as to health of 
individual. 
Teeches use of commercial patterns and adaptability 
to the individual and the cloth, care and use of the sew-
ing machine and f ·ancy work. Completion of at least three 
garments made from cotton is required. 
Offered to those who are interested in clothing. 
Includes care and repair of garments, completion of at 
least three garments, one wool a.nd one silk or rayon, 
fancy work, and a comnlete study of textiles~ 
li.om.e Economics ll ( HOlVIEl-'iAKIN(i) 
Comprises ways and mea~s of getting along with others, 
care of children, home nursing, money management, planning, , 
building and decorating a house. 
Includes renovation of garments, the making of a 
suit or a coat and accessories, and fancy work. Also 
includes the making of at least five other sewing projects. 
Includes canning unit as home project. (Pupils 
bring foods and jars from home and can them in class,) 
Includes the preparation and serving of a tea. 
-------o§o-------
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Mechanical Drawing 1 
Instruction in the fundamentals of lettering, ortho-
graphic projection, dimensioning, sectional views, auxili-
ary views, development of surfaces, intersections, and 
simple isometrics. 
Mechanical Drawing II 
A continuation of the principles taught in the fir$t 
year with special emphasis on lettering, two and three 
view projec~ion, working dTawings, machine details, rota-
tion of objects, intersections, and developments. 
A more advanced course than those offered during 
the first year. Although the principles remain the same, 
each problem is a test of the pupil's ability to think 
since each plate has a definite objective. Stress is 
plaeed on geometrical constructions, threads, bolts, 
detail and assembly dra"'ltings and pictorial representa-
tion. 
General Shop 
In Woodwork the pupils gain certain fundamental skills 
in the use of hand and power tools and become familiar 
with the more common types of construction and finishes used 
in woodwork. Available for use with instruction are the · 
following power driven machines: The wood lathe, jig say, 
drill press, electric sander, and grinder. 
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A R T D E P A R T M ~ N T 
Freehand prawinp; 1_, II, III, IV 
A c ours e in fre eh a nd drawing, pa inting and d e sign 
which includ~ s the study of color and the fundamenta ls 
of d e sign a nd l e tte ring with problems d e sig n e d t o meet 
the n e eds of e ve r yd a y living. As they adva n ce they more 
freely dev~ lop the ir creative e xp r e ssion in draw ing , 
painting, l e ttering po s ters, l a ndsca p e work, linoleum 
block printing adverti s ing and costume d e s i gning . 
A cour s e in oils, paste ls, pen a nd ink draw ing 1 _ 
charcoal~ meta l-craft, foil work, glass painting and 
soap . carving. · 
H I G H S C H 0 0 L M U S I C 
Mixed Gle e Club 
We ekly r eh e arsals. Re p ertoire consists of choral 
works from cla s s ic and mode rn comp osers. Club parti-
cipate s _in ass embly programs, and .the annual "Musical 
Production."" 
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